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Web 2.0 Tasks in Action: EFL Learning in the U.S.
Embassy School Election Project 2012

asjournal.org/58-2014/efl-learning-in-the-u-s-embassy-school-election-project-2012/

by Joannis Kaliampos and Torben Schmidt

Exploring topics that are personally relevant and interesting to young adult
English as a foreign language (EFL) learners remains a core challenge in
language teaching. At the same time, the advent of Web 2.0 applications has
many repercussions for authentic language learning. The “U.S. Embassy
School Election Project 2012” has addressed these questions by combining
a close focus on the U.S. Presidential Election with an interactive project
scenario. Over 1,400 students across Germany participated in this project
and produced an election forecast for an assigned U.S. state based on a
survey of regional news media and social network data. Their predictions
were in many cases more accurate than those of major U.S. broadcasting
networks.

 This paper discusses the general educational potential of such projects in
the contexts of computer-assisted language learning (CALL), intercultural
learning, and learning in a task-based project environment. The authors
have applied a multimodal qualitative approach to analyze tasks and learner
perceptions of tasks in the context of the election project. In a first step, the
micro-perspective of the perception of web-based tasks is investigated by
example of one selected task cycle and a focus group of three learners. The
second part of the analysis represents a bird’s-eye view on the learner
products arising out of such tasks.

Introduction

There are few political events that receive as much global media attention,
especially also in Germany, as the U.S. presidential elections, which uniquely
illustrate the moods, opinions, and political polarities of a diverse U.S. population.
As a cultural event, the election and the corresponding political campaigns stand
out as examples of mediatized discourses that have been increasingly shaped by
the advent of social media. While the 2008 presidential campaign was received as
a novelty for its tentative introduction of social networks and crowd funding into the
domain of political campaigning, the use of these elements was massively
extended in the 2012 campaign to become necessary fields of action for both
competing parties. Political observers widely commented on a new culture of
political accountability caused by the pace and permeability of YouTube (cf.
Hediger) and the candidates’ dependence on social media to win the election (cf.
Comart). At the same time, this mediatization seems to appeal especially to a
young and international audience. Several large-scale studies in the context of
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German teenagers have reported that social media are the most extensively used
Web-applications for communication and entertainment in this age group (cf.
Calmbach et al., MPFS 2012).

In this sense, the U.S. presidential election represents a promising and stimulating
topic for the intermediate-advanced EFL classroom. It is a cultural discourse that
provides a twofold authenticity for young adult learners: it serves as an authentic
representation of the target culture and it utilizes the same means of computer-
mediated communication as many young adults do as a matter of course today.
The “U.S. Embassy School Election Project 2012” (hereafter: election project)
presented German EFL students with the challenge of finding out precisely what
makes Americans tick politically. Learners were to act as political observers,
retrace processes of political opinion formation in the target culture, and make a
reflective prediction of the election outcome against the backdrop of local
concerns, demographic and social realities, and political traditions.

This paper aims to elicit the processes and products that occurred in this task-
based and web-supported intercultural learning environment as they occurred
during the project. Section 1 provides a general overview of the election project
and delineates the three domains of the project’s educational potential, i.e. task-
based language learning and teaching (TBLT), intercultural and civic learning, and
computer-assisted language learning (CALL). In section 2, we discuss the
classroom-based research design of this study as well as the scope of analysis.
Section 3 sets out to facilitate a micro- and macro-perspective on task
performance in this project. While in the first part, task performance procedures of
three focus students in the context of a selected task are described, we
concentrate on the array of learner products in this project in the second half.

1 The Concept of the U.S. Embassy
 School Election Project 2012

1.1 Project Context

Based on the experience with a previous EFL project in the context of the 2008
U.S. presidential election, the U.S. Embassy in Germany initiated an
organizational partnership with representatives of teacher education and foreign
language research (Leuphana University Lüneburg), curricular state agencies
(Landesinstitut für Schule und Medien, LISUM Berlin-Brandenburg), and non-profit
e-learning specialists (LIFE e.V., Berlin), as well as EFL practitioners in secondary
schools throughout Germany. As an underlying idea of the project, EFL classes
throughout Germany were supposed to adopt one U.S. state and virtually become
citizens and critical experts for their state by investigating local socio-demographic
statistics, media, political parties, and elected representatives in order to produce
an informed and accurate prediction of that state’s electoral behavior in
anticipation of the 2012 election. This prediction was to be presented in the form of
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a creative product, such as a video, website, blog, a song etc., and was to be
submitted in a competition. These predictions together were to form a mock
election shortly before the actual presidential election would be held.

Teachers registered their courses for the project and were provided with a private
e-classroom on the Moodle-based project platform , which included teaching
materials, additional teacher notes, access to a shared ‘meeting room,’ i.e. a
virtual town hall to meet and communicate with other project participants, and four
interactive task cycles addressing these topics of (a) the U.S. electoral system, (b)
the presidential candidates, (c) the central campaign issues, and (d) the campaign
in the adopted state (cf. section 2.3 for more details on the materials). Within a few
weeks, 113 participating courses registered on the platform and 1,437 learners
and their teachers from different parts of Germany enrolled in the project and set
up their profiles on Moodle. Even though the participating learner groups came
from different educational and organizational settings, a majority of 78 percent of
them were in the German academically oriented Gymnasium, predominantly in
grades 11 and 12. Thus, the participants were mostly intermediate learners (i.e.
‘independent users’ on levels B1/B2 of the Common European Framework of
Reference for Languages, cf. Council of Europe 2002) in the German school
system. On average, they had received EFL instruction since third grade and the
majority had selected the subject of English as their specialized course in the
upper secondary grades (i.e. ‘Leistungs-/Profilfach’).

Arising from the core topics of the project and its facilitation through Moodle, at
least three essential domains of pedagogic principles and objectives were
implemented. These components of task-based language learning and project
work, intercultural learning, as well as computer-assisted language learning
(CALL) and learning with web 2.0 applications, will be discussed in the following
sections in more detail.

1.2 From Task-Based Learning to Project Work

In the process of conceptualizing the project and designing its components, a task-
based approach to language pedagogy was applied. This approach reflects the
concept of communicative language teaching (cf. Piepho; Breen and Candlin;
Littlewood, Communicative Language Teaching), according to which the language
learner is viewed (a) as a unique individual with idiosyncratic ways of learning
while being at the same time (b) a social being who learns best in co-operation; (c)
as a responsible student who takes their learning seriously; (d) as a self-directed
individual able to make independent decisions; and (e) as capable of developing
didactic expertise and becoming a practitioner of learning (cf. Allwright and Hanks
4-7). In such a pedagogy, learning is ideally organized and structured through
tasks that require L2 performance and, at the same time, provide a connection to
authentic communicative situations outside the classroom. Thus, van den
Branden’s widely accepted task definition states that “[a] task is an activity in
which a person engages in order to attain an objective, and which necessitates the

1
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use of language” (van den Branden 4). It emphasizes a primary focus on meaning,
integration of language skills, and authentic language use with the pursuit of
personally relevant goals. Tasks are usually organized in meaningful sequences,
providing opportunities for the practice of complex skills and linguistic forms, and
allow students to gradually master more complex demands in the target language
within the protected space of their classroom while drawing on the support of
peers, their teacher, and available tools and resources (Littlewood, “Task-Based
Learning” 40-57).

Following these principles, the election project’s first task cycle required students
to explore the U.S. electoral system and led them to critically compare it to the
more familiar German system. In order to do so, learners were first introduced to
the necessary vocabulary and concepts through a short animated video  and a
word cloud  from which the learners selected important terms to be defined in a
learner-generated glossary. Based on the processes explained in the video, they
then formed expert groups for further research on one of the individual stages of
the electoral process and presented their findings to classmates in an online
forum. Thus, the task’s emphasis was on the subject matter (the electoral process)
and the communicative target of exchanging information with their peers, as
opposed to the isolated study of linguistic structures. The individual activities
depended on each other insofar as the use of the word cloud and glossary elicited
new vocabulary, the video introduced new concepts of the electoral system, and
the small group phase provided room for the discussion of these concepts. These
stages together provided the kind of instructional support without which the
mastery of the target task would not have been possible. An example of the
principle of meaningful sequencing and focus on meaning will also be discussed in
the analysis of a role play in section 4.1.

However, before delving into the details of a particular task cycle, let us also
emphasize that, on a macro-level, such a sequence of activities can easily exceed
the boundaries of a single task and thus constitute a learning arrangement that we
define here as a project (cf. also Stoller;, Legutke “Projekte und Szenarien”). The
U.S. election project as a whole qualifies as such a learning arrangement in the
sense that it directs students through a sequence of task cycles that enable them
to master a comprehensive target task (i.e. predicting the election outcome,
participating in the competition, see above), which in turn meaningfully builds on
preceding activities. In order to investigate the structure and educational potential
of such projects, a closer examination of research on project work in foreign
language pedagogy appears fruitful. Legutke and Thomas echo Dewey’s (1916)
call for “experience and thinking” in their definition of project work:

2
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It [i.e. project work] is a theme and task-centred mode of teaching and
learning which results from a joint process of negotiation between all
participants. It allows for a wide scope of self-determined action for both the
individual and the small group of learners within the general framework of a
plan which defines goals and procedures. Project learning realizes a
dynamic balance between a process and a product orientation. Finally, it is
experiential and holistic because it bridges the dualism between body and
mind, theory and practice … (160)

In the election project, the mock election held by German students together with
the creative competition functions as a general goal-orientation, while the focus on
the presidential election and the adopted state form a complex and rich thematic
framework for content-based learning. In keeping with Legutke’s and Thomas’
contribution, the individual stages of the project can be broadly described in six
steps: (1) In the opening phase, the project was initiated with a state lottery in
which participating classes were assigned their U.S. state roughly two months
ahead of the elections. It was also at this stage that individual e-modules
containing general and state-specific materials and tasks were made available to
each course. (2) In the topic orientation phase, the thematic framework was
introduced to the learner groups. Students gained a first overview of the electoral
system and were sensitized towards general campaign issues. (3) Depending on
the actual implementation procedures on-site, the phase of self-directed research
and data collection ensued relatively late in the project. It was geared towards the
discussion and planning of the course product, including decisions regarding its
form and content; an examination of necessary communicative and non-
communicative competences; and identifying potential activities and tools that
would facilitate task completion. During this phase, students researched their
assigned state’s political history, demographic statistics, the current news media
landscape, prevalent controversial topics in mass and social media, and
participated in discourses with experts on their state and through personal
contacts with partner schools and local citizens using information and
communication technology. (4) In the preparation of data presentation phase,
students then agreed on the form and content of their predicted election outcome,
and planned and produced their contribution to the competition. A glimpse at these
submissions reveals the accuracy and diversity of project outcomes. The
participant groups submitted more than 70 contributions in the form of
websites/blogs, comics, newspapers, videos, songs, posters, and multi-media
presentations. They predicted the election outcome correctly in 48 of the 50 states
and the District of Columbia (student contributions to the competition are the focus
of analysis in section 4.2).  (5) The presentation of results took different forms:
learners presented their work in their courses and schools; all of the contributions
were made accessible on Moodle along with an interactive feedback and rating
function open to all registered users in the project. Many videos, blogs, and
presentations were publicly accessible through data-sharing and video platforms;
students presented their work at concluding events in Berlin and Hamburg; and a
number of local and national print and TV media reported on the project and the

4
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participants. (6) A final evaluation stage was undertaken in individual participant
classrooms (cf. Legutke and Thomas 169-81 for a discussion of schematic project
stages).

1.3 Intercultural and Civic Learning

The thematic framework of the project, by definition, lends itself to the promotion of
intercultural and civic education objectives (cf. Sander, who defines ‘civic
education’ as a cross-curricular challenge in the German education system). In
designing the project tasks, a communicative and reflective concept of intercultural
learning inferred from Byram’s model of intercultural communicative competence
(ICC) was adopted. This concept takes van Ek’s model of communicative
competence as a point of departure while criticizing its exclusive focus on verbal
communication and its normative orientation that institutes the educated native
speaker as the sole model for language learners (Byram 10-11). ICC is thus
defined as consisting of interrelated savoirs, or skills, namely the cognitive level of
knowledge about one’s own and other cultures, the skills of interpreting and
relating cultures to one another, of discovering and interacting in different cultures,
and the learner’s attitudinal dispositions to relativize their own and value other
cultures (Byram 34). In such a competence-oriented conceptualization, ICC is set
apart from traditional approaches to foreign language teaching, which view
sociocultural competence mostly as the accumulation of (factual) knowledge about
other cultures, thus disregarding the focus on method and implying a reductionist
and monolithic understanding of foreign cultures (and thereby of the learners’
native cultures as well).

The election project actively embedded intercultural learning processes in
competence-oriented task frameworks. Learners, e.g., were not merely asked to
research the presidential candidates’ biographical backgrounds, but to also act out
their findings in a role play. In a similar way, they were not just asked to research
local political preferences, sociocultural factors, and historical developments that
drive political action in a selected state, but to make an informed prediction of the
adopted state’s voting behavior and potentially publish the prediction online on
Web 2.0 platforms. They thereby participated in, or even initiated, public
discourses centered on the topic of the project.

In addition to this competence and communication-oriented approach to ICC, it
has been argued that intercultural understanding involves psychological and
emotional dispositions that cannot be operationalized as easily as communicative
competences (Bredella 120). At the core of these dispositions lies the ability and
readiness to alter between insider and outsider perspectives on cultures. As
Bredella argues, in order to understand a foreign culture, learners need to make
an effort to develop an insider perspective on it so that views and values that
appeared unreasonable or wrong from the outside can become reasonable and
understandable—a process that may facilitate, but also necessitate the
development of empathy (120). This is the case in the mock election as the target
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task of the project. The students are asked to perform a shift of perspectives
between their own identity and an outsider perspective on U.S. politics on the one
hand, and the potential identities of citizens in their adopted state and these
persons’ insider perspective on the election. This perspectival shift appears
challenging considering the predominantly held opinions regarding the U.S.
elections in Germany and the focus of German mass media before Election Day
as opposed to some drastically different political views and affiliations held by
certain parts of the U.S. population. In order to perform this shift, learners had to
develop a detailed understanding of their adopted state that largely exceeded the
mere analysis of political advertisements and extended to the analysis of local
media, demographic statistics, and especially also informal sources of information
like social media. They also especially had to acknowledge that in trying to
understand foreign cultures they need to reject absolutisms and instead
acknowledge that cultures are heterogeneous interplays of individual identities that
might not collectively fit into a pre-conceived image (cf. Bredella 121). In doing so,
learners explored the dialogic and reflective process of intercultural understanding
as they began to question the alleged matter-of-fact nature of their own identity as
well as their native culture and language. Their prediction of the election outcome
in the mock election, then, represents an attempt to manifest their newly gained
critical cultural awareness, a third place (Kramsch) that draws on influences of
both native and target cultures (cf. also Müller-Hartmann and Schocker-von
Ditfurth 26–27).

1.4 Computer-Assisted Language Learning and Web 2.0

From the perspective of language pedagogy and research, the approach of CALL
has, until today, become one of the most prominent fields of occupation in the
discipline. It is commonly defined as “the search for and study of applications of
the computer in language teaching and learning” (Levy 1). CALL emerged as a
sub-discipline in the context of behavioristically oriented, mainly drill and practice-
based applications in the 1960s. It has since then widened its scope parallel to the
technological advancement (cf. Warschauer) and progress in foreign language
pedagogy (cf. Bax) to now represent a cross-sectional field of activity with the
potential to inform a multitude of language teaching and learning contexts (cf.
Davies, Otto, and Rüschoff for a historical overview). While a substantial amount
of research has been conducted in the wider context of CALL, we know relatively
little about how learners actually utilize digital media in the foreign language
classroom (Müller-Hartmann 207). At the prospect of a growing availability of
mobile devices and Web 2.0 applications, the ‘how’ of CALL from the vantage
point of the learner in the form of learner perceptions, interpretations, and
performance of tasks shifts into the center of attention (Kumaravadivelu 2007).

Today, computer- and Web-supported learning activities are also commonly
referred to as “e-learning,” a buzzword that can denote virtually any form of
learning with or through digital media, from the mere utilization of learning
materials online to complete self-learning courses, from behavioristic online-
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tutoring programs to synchronous and asynchronous communication between
learners and/or instructors (cf. Rösler, “E-Learning”). Nevertheless, all of these
possible appearances of e-learning tend to rely on one or several of the following
components to varying degrees: digital distribution of teaching and learning
materials, use of instructive materials that are accessible online, use of authentic
materials that are accessible online, co-operative learning arrangements through
online platforms or online communication, and learners in the position of authors
and publishers of learner texts (cf. Rösler, “E-Learning”). The election project’s
Moodle platform implemented these principles in various ways: all learning and
teaching materials including task directions for learners and notes for instructors
were distributed through the platform; these materials were included both
instructive materials that were specifically designed for this project as well as
authentic materials like TV documentaries, statistics, news media, and links to
social media; in addition, teachers and learners could communicate through the
Moodle platform in forums or private chats, and they could share their own learner
texts with other participants.

That being said, it still needs to be emphasized that the field of CALL has been
substantially modified by the advent of the Web 2.0. As early as in 2005, Tim
O’Reilly introduced this concept into the broader discourse about the development
of the World Wide Web as an increasingly interactive, interconnected, and
participatory platform in which users interact with other users and create, share,
and publish their own content individually or in collaboration. Typical platforms and
applications in the 2.0 age which also have been implemented in EFL settings are,
amongst others, social networking sites like Facebook (cf. McBride), weblogs (cf.
Ellermann, Raith, and Carney), audioblogs or podcasts (cf. Travis and Joseph;
Schmidt), video platforms such as YouTube (cf. Thaler), learning management
systems like Moodle or lo-net2 (cf. Netz; Donath and Klemm), interactive
whiteboards (Cutrim-Schmid), mobile devices (Wang and Heffernan) or micro-
blogging applications like Twitter (Mork). All of these practice reports involving the
use of Web 2.0 applications have in common that they use the Web not just as a
static source of information and a channel for communication, but as a network, or
rather a platform, that builds on the diversity and dynamics of social communities
while using technology for its intended purpose, i.e. a medium to facilitate learning
(cf. Sturm et al. 370-1; Fuchs and Snyder). Some of these applications have been
implemented in the election project and their use in language learning will be
analyzed in section 3.

2 Research Design

2.1 Focus of Analysis

As we have laid out above, the election project was intended to implement the
pedagogical potential of TBLT, ICC, and CALL. In the subsequent analysis of
learning processes and outcomes, we shall primarily focus on the former, i.e. TBLT
and on the others specifically through the lens of TBLT. For this purpose, we use
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the constructs of the task, and learner perceptions of tasks respectively, as a core
unit of analysis as it bridges the domains of teaching, learning, and research.
However, as Richards et al. argue, tasks have a “complex personality when
implemented in the classroom” (175). Based on Breen’s work (“The Evaluation
Cycle”), they define the relationship between the task-as-workplan, the task-in-
process, and the task-as-outcomes as follows:

The task-as-workplan is the intended pedagogy, the plan made prior to
classroom implementation of what the teachers and learners will do. The
task-in-process is the actual pedagogy or what actually happens in the
classroom. The task-as-outcomes is whatever is physically produced [during
the task]. (175)

These different manifestations of tasks reflect the views of instructors and learners
to varying degrees. The task-as-workplan clearly elicits a teacher perspective and
takes the learner into focus only as a hypothesis, i.e. as an anticipated vantage
point of instructional efforts. The task-in-process, however, is more capable of
eliciting a learner perspective on the task insofar as it is constituted by the learner
handling and performance of the task.

In addition, the relationship between these manifestations can take different
degrees of linearity. Learners’ task performance might closely correspond with the
intended pedagogy, or might deviate from it more or less drastically due to an
array of contextual factors, task implementation factors, or personal learning
dispositions. In fact, if we are to take social constructivist learning theory (cf. Sturm
et al.; Jonassen) seriously, then learners cannot be conceptualized as predictable
and uniform executors of tasks. In other words, tasks unfold their educational and
communicative potential only in the very environment of the classroom and the
precise circumstances of task implementation. In this process, learners are likely
to re-conceptualize tasks according to these circumstances and individual needs,
expectations, prior learning experiences, and interests, and thus make their own
contributions to task design (cf. Breen, “Learner Contributions”). Such instances of
learner reinterpretations can address various dimensions of tasks, e.g. task
objectives, subject matter, necessary task procedures, conditions and context of
task performance, and the identification and realization of language learning
opportunities (cf. Breen, “Learner Contribution” 335-36). In the light of the interplay
of these possible learner contributions as well as the increased possibilities for
learner autonomy afforded by the use of digital media in this project, it appears
improbable to assume that the task-as-workplan will translate directly into
predictable processes and outcomes. Thus, the subsequent analysis will
investigate such learner reinterpretations during a selected task-in-process as well
as individual learner texts in the task-as-outcomes.

2.2 Research Context
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The data analyzed in this paper were collected in the context of one of the author’s
doctoral research during the election project in fall 2012. Taking micro- and macro-
perspectives on learner perceptions of tasks into account as well as quantitative
and qualitative data elicitation techniques, a qualitative-dominant
quan→QUAL→quan mixed methods approach (cf. Morse; Johnson et al.) was
designed to elicit the complex construct of learner perceptions of tasks in this
project-oriented context. Such a mixed research paradigm, following the work of
Johnson et al., “is the type of research in which a researcher … combines
elements of qualitative and quantitative research approaches … for the broad
purposes of breadth and depth of understanding and corroboration” (123). In this
sense, a two-part quantitative questionnaire study component and a qualitative
classroom-based component were integrated for the purposes of increasing the
strengths of complementary research instruments by negating individual
instruments’ weaknesses, connecting the macro-perspective on the entire election
project to the micro-perspective on individual learner groups and individual
learners in selected task performance sequences. Thus, the validity of research
findings is improved through the convergence and corroboration of different data
sets (cf. Dörnyei 45; Denzin 294).

2.3 Participants

The overall group of participants includes over 1,400, mostly intermediate EFL
students in 113 courses in different parts of Germany, predominantly in 11th and
12th grade of the German upper secondary school (‘Gymnasium’). They took part
in the project as part of their regular EFL classes. The purposive and typical
sample of focus groups (cf. Dörnyei 127-28) serving as subjects of the qualitative
study are three intermediate-advanced 11th grade EFL courses of the German
Gymnasium. The courses comprise 64 students taught by three teachers in two
schools in Lüneburg, Germany. Course sizes varied between 18 and 22 students.
Learners were on average 17 years old and had been learning English at school
since third grade, i.e. they had been exposed to roughly eight years of school-
based EFL instruction. All focus courses were scheduled twice a week for 90
minutes (i.e. two consecutive 45-minute lessons in the German school system). At
the beginning of the data collection period these students had been learning
together in this constellation for not more than two weeks. The project was carried
out in these groups between September and November 2012 for four to five
weeks.

2.4 Setting of Data Collection

The setting of the qualitative study follows the principle of naturalistic classroom-
based research (cf. Gass and Mackey) and includes the regular classrooms of the
focus groups and their schools’ computer labs. While one course teacher decided
to relocate his course to the school’s computer lab for the full duration of the
project, the other two classes were only scheduled for 45 to 90 minutes per week
in the computer lab and met in their regular classrooms on the remaining

5
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occasions. For the duration of the project, all classes were recorded using two
steady cameras, further audio-recording devices during small-group interactions,
and an additional computer-webcam and screen capturing software (Camtasia)
during computer-assisted activities. The project was implemented in the
participants’ regular curriculum through intensive discussions between teachers
and the researcher prior to the project initiation and ongoing consultations during
the project. However, the recorded courses were preserved in their authentic
classroom structure as pedagogical alterations or organizational modifications for
the purpose of data collection procedures were kept to a minimum. Before each
class, the teachers briefly announced the upcoming lesson’s structure and content
to the researcher, who occasionally functioned as a co-instructor when directly
addressed by students or teachers during class. After each class, focus students
were interviewed individually or in small groups, teachers recorded their reflective
comments on the lesson, and selected focus students reflected on their task
perceptions in a personal learning journal. All three classes submitted a
contribution to the competition, took part in an official concluding event organized
by the U.S. Consulate General in Hamburg, and completed the project with a
formal class exam.

3 Results: Task Analysis—Focus on Performance and
Products

We now turn to the analysis of the idiosyncratic processes of communication and
negotiation of meaning which occurred in the context of two selected tasks within
the project. In the first part of the analysis (section 3.1), we try to facilitate a critical
insight into individual learners’ task interpretations and task performance
processes in their actual EFL classroom, whereas in the second example (section
3.2) a bird’s-eye view on the range of learner texts and project outcomes through
the lens of TBLT as defined above is applied.

3.1 A Micro-Analysis of Task Performance

In this first example, a case from the project has been selected that allows for a
condensed and deep insight into the complexity of task perception and
performance in the context of the project.

Task Description

Students in one of the observed learner groups engaged in a role play activity in
the context of examining the presidential candidates’ biographies. They were given
the role of one of the candidates, their wives, or journalists, then had to conduct
Web-based research on their given character, and subsequently present their
findings in a role-play structured as an interview. The teacher assigned a double
lesson (90 minutes) for the whole task cycle, the first half of which was spent in the
computer lab and the remainder in the regular classroom. The teacher had
modified the task from the Moodle platform. She had merged components from a
task that asked students to conduct a Web-research with a second one in which
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students should perform a TV interview of the candidates with their wives. Most of
the task implementation decisions (i.e. time frame, location, planning and support,
social configuration etc.) were made by the teacher as well. The task description in
figure 1 was distributed among students as a handout and read aloud and
discussed in class prior to task performance:

Preparing a Role Play: An Interview with the Candidates and Their WivesYou will be given a sheet
with your role for the role play, which will be an interview between a journalist from a newspaper, a TV
or radio station and the presidential candidates together with their wives. Using the information
provided on the platform and the internet, research your role and memorize and take notes about the
information.
If you are one of the presidential candidates or one of the wives, then look at their biographies,
important events, dates, their education, university degree, further qualifications, their political career,
the effects of their biographies on their campaign, and the support which is provided by the wives and
their families.
If you are one of the interviewers, then inform yourself about the couple you are going to interview,
think of possible questions which you might ask (see aspects above). Try asking questions which
might be interesting for viewers and the public. Maybe ask a controversial question in order to provoke
a reaction.
Figure 1: Task-as-Workplan: an interview with the candidates and their wives
Regarding the language learning procedures involved, the task can be classified in
terms of intended language use, required language skills, cognitive complexity,
distribution of information among learners, and projected outcomes, following
Ellis’s (“Task-Based Language” 17 and “Language Teaching” 200) framework for
task evaluation. On the basis of the task directions, it can be inferred that the task
offers a high degree of learner choice and autonomy as, e.g., there is no formally
prescribed language use, and the outcomes cannot be clearly predicted,
especially in terms of its potential content and, equally, its linguistic form.
Additionally, the differing anticipations of students regarding the sheer amount of
potential Web-resources to be used, and the spontaneity of the role-play situation
render this task cycle a cognitively highly complex challenge. This, of course, has
repercussions for the task performance procedures involved.

Task Performance Analysis

In the retrospective interview data addressing this lesson as well as throughout the
project, many students revealed a distanced, sometimes stereotypical attitude
towards political conservatism in the U.S., as exemplified through Mitt Romney’s
presidential campaign and its representation in German media. Students, e.g.,
expressed their lack of interest in travelling to their assigned state, Oklahoma,  or
argued that if they were to vote in the election, they would probably opt for Obama
due to his perceived likability.  This awareness of their own pre-existing prejudices
appears as a fruitful departure point in the following description of task
performance. Classroom data as well as retrospectively elicited data show that
task performance procedures varied highly according to the learners’ interpretation
of subject matter and learning objectives as well as with regard to their media
choice and use. The following presentation of task performance of three focus
students illustrates this assumption.
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Focus student 1—Francesca:  Francesca is an active Twitter user in her free time
and quickly decided to retrieve the presidential candidates’ Twitter feeds as she
realized that the suggested research materials on Moodle, i.e. video clips from
documentaries, timelines, and Wikipedia articles, “were, however, fairly general,
i.e. insightful but without a direct personal opinion. How was I supposed to ask
critical questions based on such a ‘curriculum vitae’?”  This remark points towards
Francesca’s media awareness as she expresses her ability to evaluate the
different informational values of encyclopedic articles such as those in Wikipedia,
as opposed to the personalized contents of the Twitter feeds. By comparing the
two presidential opponents’ feeds, she quickly realizes that the information
displayed there is highly opinionated and she explains in retrospect how Romney’s
many direct attacks on the Obama administration made him appear more
aggressive and less likable than the sitting president. Francesca also explains how
she used these materials to support her classmate in preparing her assigned role
as Mitt Romney. Both students commented positively on the co-operative task
component that evolved spontaneously when Francesca reported her research
findings.

Video 1: Francesca (S1) and her partner (S2) discuss Mitt Romney’s Twitter feed controversially
 
In video 1, the learners’ divergent task perceptions become visible. While
Francesca uses social media for her research, her classmate’s sole source of
information during this phase is the Wikipedia entry about Mitt Romney. This
appears to correspond with the two students’ perceptions of the task’s goal
orientation. While her classmate is seeking factual information on Romney,
Francesca accesses informal social media contents in order to study how Romney
would behave in an interview—not exclusively what he would say. Consequently,
Francesca evaluates Romney’s Twitter feed as generally useful for addressing this
task, whereas her partner is appalled by his statement, as it contradicts her own
sense of political correctness. The availability of social media—and Francesca’s
ability to recognize and acknowledge a Twitter feed as a potentially useful source
of information—in this situation increases her readiness to discover the target
culture. At the same time, her interpretation of these contents is facilitated by her
knowledge of, and experience with, Twitter. She takes the communicative
characteristics of Twitter (subjectively biased, limited to 140 characters per entry,
immediacy and volatility of the message) and the heated situation of the
presidential campaign into consideration when evaluating her sources. She
confirms in the post-task class reflection: “Yeah, well, I know that Mitt Romney is
… he’s playing = well, I know that for the elections, that they [the political
candidates] have to play unfair roles and they have to play unfair.”

Finally, Francesca reflects upon this experience after the project and expresses
how her critical cultural awareness developed in the process. Her attempt to
comprehend the conservative narratives during the election presented a twofold
challenge to her. On the one hand, the cultural context of the U.S. and the
particularities of American regionalism along with the tabloidization of political
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discourse and, on the other hand, the distance in value-orientations between
Francesca and Mitt Romney, made the role play task a “difficult” but “also an
interesting experience, I think. I mean that you had to open up [towards Romney’s
positions], so to speak.” In this sense, she partly dismisses the security afforded
by her ethnocentrism in order to develop a deeper empathetic understanding.

Focus student 2—Philipp: Philipp proceeds differently in his attempt to research
his role of Mitt Romney. He explains how he avoided linear texts entirely during the
research phase, instead navigating through an interactive timeline with multimodal
contents and several YouTube videos about Mitt Romney. In fact, Philipp
emphasizes the motivational effect these interactive media had on his task
performance. Because he did not have to consult exclusively text-based resources
like Wikipedia, he had a chance to focus less on factual information and instead on
aspects of Romney’s personality and behavior, similar to Francesca’s approach
discussed above. The motivational aspect in his following comment seems to
correlate with what Byram defines as the necessary skill to discover and interact
with another culture:

Yes. I, too, think it is better. It was fun. I think it is also better when you can actually watch a speech
than just reading it. This is also a bit better for practicing the English language, I think. But it is also
completely different to actually see a person, e.g. in this video. I also like this in other contexts,
because then I am more motivated than when I just turn a page in our textbook and then there is yet
another text in the same layout [and so on].

He confirms the motivation and particularly also his self-perceived learning
progress in his learning journal later that day:

I think I learned a lot [about the candidates] in that lesson, which was probably due to the way of
accessing and processing the information. That way, you get a whole different image of a politician
and you are less bored.
Video 2: Philipp explains retrospectively the interactive timeline about Mitt Romney
 
Focus student 3—Jonas: Finally, it must be acknowledged that the use of digital
and especially social media for the purpose of task-based and intercultural
learning does not always automatically lead to beneficial learning processes. The
following example of task perception and performance appears symptomatic of the
given project context. During the research phase, Jonas mostly worked individually
and initially sought predominantly factual biographic information about his given
character, Ann Romney. In video 3, he first accesses the English Wikipedia article
about her and takes notes of the biographical information. He then proceeds to
type a complete question into the Google search field, uses an ungrammatical
form simply because the search engine suggests it (“when did ann and mitt
Romney marriage”), accesses the first link provided, but abruptly interrupts his
search when this link appears to be blocked by the school’s Web filter. In a next
step, he then ignores his teacher’s instruction to use sources in English and
proceeds to the German Google website and eventually accesses a written
interview with Ann Romney that has been translated to German. He then even
translates it back to English using Google’s translation platform. Video 3 is an
edited screen recording of Jonas’ computer screen during his task performance.
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Video 3: Jonas uses the Google search and translation website during the task
 
Discussion

The issues that arise from these examples are manifold and a close examination
of each of them would exceed the limitation of this article. Nevertheless, a certain
idiosyncrasy of task performance procedures can be identified, especially when
comparing the three focus students above. Apparently, this task has facilitated a
high degree of learner autonomy with regard to choice of media, contents, and the
quality of outcomes. As opposed to the previous focus students, Jonas utilizes
linear texts and traditional, Web 1.0 media for his research with the exception of
the translation website. His approach to using the Google search function reveals
a lack of methodological competence, a simplified understanding of the
functionality and mechanisms of online search engines, and a clear need for
careful teacher scaffolding. The need for assistance is of particular importance
when considering the fact that in all three examples learners express the novelty
of these media in a formal learning setting and their lack of experience with regard
to formal class work: Francesca was insecure whether she were allowed to use
Twitter at all, using the interactive timeline was new to Philipp but motivated him to
explore a new culture, and Jonas clearly struggled with the use of even basic
functions of Google in a target-oriented task environment. In a similar vein, these
three examples show how the learner autonomy afforded by the task design can
help individualize learning procedures in a Web-based environment, but at the
same time the potential for individualization does not always result in effective
learning. One aspect deserving attention in addition to those already mentioned is
the use of the learners’ L1. Francesca as well as Jonas frequently reverted back to
using German during the task.

3.2 A Bird’s-Eye View on Task Outcomes and Learner Texts

Task Description
  

The scope of analysis now shifts from the processes to the outcomes of tasks in
the form of learner texts. We apply an inclusive notion of learner texts that
exceeds the products of written learner composition to virtually include any form of
learner L2 text production using different channels and media of communication,
for instance a drama performance or a multimedia presentation (cf. Legutke
“Lernertexte”). The exemplary task below (figure 2) served as the target task in the
project and, following the task-based approach, built systematically on the
preparatory work addressed by the preceding task cycles in the project. At this
final project stage, students had to research several factors of their adopted state
collaboratively, make a reflective prediction of their state’s election result, and
publish this prediction in the form of a creative product of their choice.
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Figure 2: Task-as-Workplan: the Mock Election (screenshot from Moodle).

In terms of linguistic components and demands, the task description does not
provide much information that would limit the necessary language competences.
The information on the basis of which learners should draw their predictions
included a selection of demographic statistics and Web-links for each state that
were provided on Moodle,  but students were encouraged to seek other
information resources at will. Similarly, there is no limitation to the form and
content of the potential outcomes, but students are well aware that these
outcomes are going to be published online, entered in a competition, and thus
should meet appropriate linguistic and formal criteria as well as display a high
degree of creativity and originality. It can be assumed that only part of the potential
demands for students will have possibly stemmed from the design features of this
task that, in essence, puts the learner as a choice-maker into the center of
attention. The external factors of this complex task, i.e. the predictions’ relevance
for the outcome of the mock election (“Is it going to be accurate?”) as well as the
publicity of the creative product (“How are people going to respond to it? Will we
win the competition?”) should be evaluated as equally relevant to the learners’
task perception.

Task Outcome Analysis

The learner predictions’ degree of accuracy is significant: The participants did not
only predict the election outcome in all but two states correctly; the outcome of the
mock election, i.e. the victory of the Democratic Party and their candidate, Barack
Obama, turned out more accurate than many polls that were broadcast in national
U.S. media.  This is a first, albeit tentative indicator of the learners’ detailed
understanding of their adopted states’ population and political culture. In total, 77
learner products were submitted including multi-media presentations (16
submissions), videos (14), posters (13), texts like poems or role play scripts (9),
comics (4), blogs and websites (3), and even songs (2) and audio-recordings (2).
Two of these products are the focus of the following analysis and discussion of
project outcomes.

Massachusetts—Presidential Debate Animation Video
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In the first example of learner texts we examine a contribution for the state of
Massachusetts in which the students present their prediction of a Democratic
victory through an animated presidential debate (video 4). The students have
produced this video using the online platform GoAnimate,  a Web-portal for
simple animated video production. Set in the living room of Massachusetts Obama
supporter Sarah and her friend awaiting the Presidential debate to begin, the video
introduces the two women expressing their hope of Obama’s re-election
accompanied by their statement that it is improbable for Massachusetts to vote
Republican. During the five minute debate, the opponents touch upon some of the
most heatedly discussed campaign topics, i.e. unemployment, health care, foreign
policy, same-sex marriage, social equity, and the Massachusetts voting history,
and thus tersely cover the core positions of the two platforms. The learner
demands connected to the production of this learner text are varied and include,
among others, linguistic demands regarding the video script and the exact and
pointed dialogs; content-related demands, i.e. the research of prominent campaign
topics and the candidates’ positions towards these; demands related to the use of
media, especially the animation software, but also the choice and design of the
scenery, characters, music, etc.; and intercultural demands of discovering and
understanding state-specific political preferences and, generally, typical
characteristics of the presidential debate as a genre.

Video 4: Massachusetts, “For whom is Massachusetts going to vote?”
 
This learner text can be classified as a simulation, or rather, an interactive
appropriation of the target culture. As Landriscina defines it in his work on
Simulation and Learning, “[a] simulation is an interactive representation of the
system to be studied, based on a model of the system” (6). Here, the learners
approach the system of U.S. political culture through their research on campaign
issues and differing political approaches towards these. They do so by utilizing the
model of the Presidential debate. However, this model is not being reproduced in a
static manner, but rather interactively. The learners embed the debate in the
context of the two presented women’s process of opinion formation. The setting
and scenery of the debate in the form of the press conference room at the White
House, as well as the characters’ appearance on stage and in the audience have
been carefully selected by the students and their mimics and gestures edited. By
the same token, the language use is of great importance for the creation of the
epistemic character of this cultural simulation. Unlike the semi-improvised role play
activity above, this product imposes on the learners the need to not only formulate
more accurately, but especially also to compose a dialog that is authentic of the
candidates’ rhetoric as well as embedded in a compelling narrative structure. The
latter demand is met here insofar as the individual arguments logically refer to one
another, the debate gradually becomes more aggressive, and climaxes in the pun
when Obama insinuates that his opponent suffers from ‘Romnesia,’ a certain type
of amnesia that refers to Romney’s alleged constantly changing policy:

Barack Obama: I don’t think that they’ll [the Massachusetts electorate] change their mind about me
after the majority was insulted by their former Governor.
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Mitt Romney: I already clarified my position on that. I didn’t mean it like that. I care about 100 percent
of the American citizens.

Barack Obama: That’s what they all say: You change your opinion very often. Your statement was very
clear but apparently you suffer from ‘Romnesia.’ [Laughter from audience.] But don’t worry,
Obamacare covers pretty much everything. [Laughter from audience.]

This final sequence also shows how the students tried to meet the former demand.
The dialog does not only reflect the specific contents of the two platforms; it also
incorporates the rhetoric and mimicry of the two candidates. When Obama
ridicules his opponent in this scene, it becomes evident that the students echo one
of his previous stump speeches in Fairfax, VA, where he first introduced this joke
in front of a public audience just days before the students produced and submitted
their video.  This learner text, thus, evokes a form of intertextuality with regard to
the typical characteristics of a presidential debate as well as some very specific
discourses in the run-up to the elections, such as the Romnesia joke or the
reference to Romney’s critically received 47-percent statement.  Yet, it is the
selection and creative rearrangement of these characteristics that make this
learner text an interactive simulation of the target culture evolving out of the
learners’ understandings and interpretations of the discourse.

Arizona—Non-Linear Hypertext Website
 
The second example features a non-linear learner text in the medium of a publicly
accessible website on the campaign in Arizona. Under the domain
http://www.uselection.coriox.de this learner group published their learner product,
mainly consisting of cross-referenced informative texts. Smaller editing groups of
four to six students independently worked on the sub-chapters (a) Home, (b)
Electoral System, (c) Candidates, (d) Campaign in Arizona, (e) Campaign Issues,
and (f) Our Prediction, composed informative and analytical texts for each of these
sections, researched or created appropriate illustrations, and composed “Did you
know…?” boxes intended to attract reader attention by providing “interesting or
even funny background information” (cf. title page of the website).
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Figure 3: Website focusing on the state of Arizona as a learner text
(http://uselection.coriox.de)

The individual text contributions on the website reflect a deep and detailed
understanding of the target culture that resulted from an extensive and
systematically orchestrated collaborative research phase by the learners. In the
sub-chapter “Campaign in Arizona,” e.g., the learners critically address the
contents of their adopted state’s geography, history, economy, religion, overall
political culture, and voting history in order to form a comprehensive and accurate
image of Arizona’s probable voting behavior and its population’s political priorities
and preferences. In the context of their election forecast, the students draw a
multifaceted picture of the state’s voting behavior and take well into consideration
that its population’s concerns might not be congruent with their own, i.e. the
students’ political preferences:

Finally, we’ve gathered together all our information to get an explicit conclusion. In order to make an
accurate forecast, we discussed the manifesto of the several candidates and compared it with the
interests of Arizona’s population. … All facts considered, we predict Romney to win the election in
Arizona, but only with a slight head start. We think that Romney will get 52,9 percent and Obama 47,1
percent (cf. website section ‘Our Prediction’).

Discussion

One observation concerning both discussed learner texts and potentially many
more of the Web 2.0 learner products in this project relates to the public character
of these texts. Both learner groups decided to make their work publicly accessible,
either by sharing it on YouTube or by registering their own public website URL. In
doing so, the learners break through the seemingly unavoidable artificiality that is

http://www.uselection.coriox.de/
http://www.uselection.coriox.de/
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inherent to much of the interaction in foreign language classrooms (cf. Rösler,
“Warum es sinnvoll ist”). As opposed to traditional learning contexts, the students
in the classrooms discussed above addressed a real and potentially responsive
audience that exceeds the limitations of their formal learning environment; they act
as authors and editors of personally relevant messages. The Web 2.0
technologies used in these environments create the context for this real and
foreign language communication; they function as a stepping stone to move from
form to meaning-focused foreign language interaction that can easily exceed the
communicative situation as initiated by the teacher so that it does necessitate
further teacher assistance and can even progress without the teacher even
noticing it (cf. Rösler, “So echt wie möglich” 106). This authenticity, in turn, has a
number of repercussions for language learning. Raith, e.g. showed that reading
diaries tend to be longer and grammatically more accurate and complex when
written for a public audience as opposed to the foreign language classroom alone.
In the same vein, the awareness of a target audience that is potentially larger and
more international than the learners’ own classroom is likely to have similar effects
on the creativity and originality of learner texts. Learners seem to be interested in
using the different Web 2.0 tools to produce creative, appealing products for an
audience that, in fact, chooses to view the learner texts for their informational and
aesthetic value. Thus, foreign language competence becomes, to a certain
degree, a necessary pre-condition for learners to initiate and participate in cultural
discourses. They make use of participatory Web 2.0 platforms and applications as
a public stage for foreign language performance and an arena for the negotiation
of, and experimentation with cultural identities (cf. Schmidt).

Conclusion and Outlook

The data discussed in this paper represent only an exemplary and small fraction of
the collected data in the scope of the election project. The first part of the analysis
represents a typical case that draws on qualitative classroom data collected in the
context of one selected task cycle in one learner group, giving emphasis to
individual focus students. The results obtained in this study are, thus, to a certain
degree preliminary, the conclusions drawn tentative, and yet the choice of a multi-
layered interplay of qualitative research instruments within a mixed-methods
design and the effort to observe and record EFL learning processes as they occur
and unfold in the specific environment of the classroom have facilitated a detailed
inspection of computer-assisted task-performance procedures and learner
perceptions. The non-linear relationship between task-as-workplan and task-in-
process appears as a component at the core of the presented school project that
heavily relies on the use of CALL and Web 2.0-supported activities. It also seems
to escape a research focus that would investigate learner products only in
dependence on teaching materials and view the learner as an executioner of
tasks. The analysis of intercultural and computer-assisted task performance
procedures has shown that these procedures are highly idiosyncratic and that the
learner autonomy in this Web 2.0-supported project imposes demands on
instructors and learners alike. The teacher in the analyzed classroom sequence is
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not in the position to filter the resources being used by the learners with regard to
their content and language. Many of the learners, on the other hand, lack
classroom-based experience involving the use of social media and Web 2.0. Their
recorded task performance procedures show that even though they make frequent
use of these media outside the classroom, there is a need for learning strategies
that would allow them work more effectively in the outlined learning environment.
In this regard, the data suggest that learner autonomy does not exclude the need
for careful teacher scaffolding during task performance.

The bird’s-eye view on learner texts arising from the project has facilitated a
glance at the variety of potential learner products. They are authentic products
especially because a number of them were published on openly accessible online
media. They thereby easily exceed the communicative boundaries of the
classroom, appealing to diverse audiences on the Web. The motivational factor of
the project task and particularly the digital applications applied by the students
becomes visible in the creativity and originality of these learner texts.

Finally, the analysis of task performance and learner texts points towards further
research questions arising out of the present data. The preliminary conclusions will
have to be applied in comparative analyses of the micro-structure of task
performance in varying Web 2.0-based task arrangements and different learner
groups. In the process, task perceptions by individual students will have to be
contrasted with those of peers as well as teacher intentions and evaluated with
regard to their development throughout the project. The analysis in this paper also
calls for a longitudinal monitoring of learner performance in the outlined learning
environments. Relevant research questions revolve around the aspect of the
development of strategy use by individual learners in Web 2.0-based learning
environments and how these strategies can and should be implemented effectively
in teaching. Such longitudinal data should also address the aspect of how learners
might use their Web 2.0 products as stepping stones for further authentic
communication that does not necessarily has to be limited to the boundaries of the
classroom. Finally, the attitudinal developments among learners and teachers with
regard to their acceptance of such tasks arises as a promising theme for further
research out of the data.

Notes

1 Available at http://us-election.explorarium.de with a guest access to an
exemplary e-classroom and additional project materials.

2 See http://us-election.explorarium.de/mod/assign/view.php?id=2630 (see
footnote 2 for instructions).

3 See http://us-election.explorarium.de/mod/assign/view.php?id=2590 (the task will
appear after clicking on “Login as a guest”).
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4 An overview of the predicted election result can be found at http://us-
election.explorarium.de.

5 A detailed description of the research methodology applied in this project as well
as the construct of learner perceptions of Web 2.0 tasks will be published in Fäcke
et al. (forthcoming).

6 Excerpt from a retrospective learner interview:

Interviewer: Würdet ihr da gern mal in den Urlaub fahren? Wen würde es interessieren, das auch
wirklich mal zu sehen?

Jonas: Na ja, so Oklahoma jetzt nicht so unbedingt. Also USA generell ja. Also da hatte ich noch nicht
so (unverständlich), aber Oklahoma jetzt nicht so richtig.
(…)

Nils: Und wenn ich dann schon diese Riesenreise in die USA auf mich nehmen würde, dann würde ich
wirklich eher richtig an die Ostküste, also Washington D.C. oder New York oder halt an die Westküste
nach Los Angeles oder San Francisco, San Jose oder so. Das wär’ richtig geil.

7 Excerpt from a retrospective learner interview:

Jonas: Also ich denke, ich würde wahrscheinlich Obama wählen, was einfach daran liegt, dass ich
natürlich nicht die ganze Background-Information habe und er von der Sympathie mir einfach deutlich
besser gefällt. Es heißt jetzt nicht unbedingt, dass das wahr ist, was er sagt oder dass er das
verwirklichen kann, aber jetzt nur so vom Eindruck und wie es von den Medien vermittelt wird, macht
Obama, finde ich, einen sympathischen und auch besseren Eindruck als Mitt Romney. (…)

Philipp: Also ich sehe das ähnlich. Ich müsste mich, um wirklich sagen zu können: „Ja, ich habe die
richtige Wahl getroffen“, erstmal mit dem Wahlprogramm auseinandersetzen. Aber, ich z.B. würde
keinen Präsidenten wählen, der die Hälfte seines Volkes als Schmarotzer und Opfer bezeichnet.

8 All participant names have been changed in accordance with ethical and
research practices.

9 These learner diaries and interviews were composed/conducted in German; the
excerpts in this article are English translations.

10 The outcome of this task, i.e. the role play performance of the students
presented in this subchapter, is not part of this analysis. It can be viewed at
http://youtu.be/y0te3PLR-a4.

11 See http://us-election.explorarium.de/course/view.php?id=6 (The task will
appear after clicking on “Login as a guest;” scroll down to section “More
Resources for State X”).

12 See http://us-election.explorarium.de (click on “Prediction of our schools”). All
U.S. states except Virginia and Michigan were predicted accurately by the project
participants.

13 16 submissions consisted of the predictions only; three submissions listed
above included more than one medium and thus were counted twice.

http://www.asjournal.org/58-2014/efl-learning-in-the-u-s-embassy-school-election-project-2012/#ref4
http://us-election.explorarium.de/
http://www.asjournal.org/58-2014/efl-learning-in-the-u-s-embassy-school-election-project-2012/#ref5
http://www.asjournal.org/58-2014/efl-learning-in-the-u-s-embassy-school-election-project-2012/#ref6
http://www.asjournal.org/58-2014/efl-learning-in-the-u-s-embassy-school-election-project-2012/#ref7
http://www.asjournal.org/58-2014/efl-learning-in-the-u-s-embassy-school-election-project-2012/#ref8
http://www.asjournal.org/58-2014/efl-learning-in-the-u-s-embassy-school-election-project-2012/#ref9
http://www.asjournal.org/58-2014/efl-learning-in-the-u-s-embassy-school-election-project-2012/#ref10
http://youtu.be/y0te3PLR-a4
http://www.asjournal.org/58-2014/efl-learning-in-the-u-s-embassy-school-election-project-2012/#ref11
http://us-election.explorarium.de/course/view.php?id=6
http://www.asjournal.org/58-2014/efl-learning-in-the-u-s-embassy-school-election-project-2012/#ref12
http://us-election.explorarium.de/
http://www.asjournal.org/58-2014/efl-learning-in-the-u-s-embassy-school-election-project-2012/#ref13
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14 Available at http://www.goanimate.com.

15 Barack Obama’s speech in Fairfax, VA from October 19, 2012, can be watched
at: http://youtu.be/OEXyZA78z2k, esp. after 11:53.

16 Mitt Romney’s secretly recorded statement can be viewed at
http://youtu.be/UjhL8_8Vcj0, esp. after 16:46.

Works Cited

Allwright, Dick, and Judith Hanks. The Developing Language Learner: An
Introduction to Exploratory Practice. Basingstoke: Palgrave, 2009. Print.Bax,
Stephen. “CALL—Past, Present and Future.” System: An International Journal of
Educational Technology and Applied Linguistics 31.1 (2003): 13–28. Print.
Bredella, Lothar. “Fremdverstehen und interkulturelles Verstehen.” Handbuch
Fremdsprachendidaktik. Ed. Wolfgang Hallet and Frank G. Königs. Seelze-Velber:
Klett, 2010. 120–25. Print.Breen, Michael P. “Learner Contributions to Task
Design.” Language Learning Tasks. Ed. Christopher N. Candlin and Dermot
Murphy. Englewood Cliffs: Prentice-Hall International, 1987. 23-46. Print.
Lancaster Practical Papers in English Language Education 7.—. “The Evaluation
Cycle for Language Learning Tasks.” The Second Language Curriculum. Ed.
Robert. K. Johnson. Cambridge: Cambridge UP, 1989. 187-206. Print. Cambridge
Applied Linguistics.

Breen, Michael P., and Christopher N. Candlin. “The Essentials of a
Communicative Curriculum in Language Teaching.” Applied Linguistics 1.2 (1980):
89-112. Print.

Byram, Michael. Teaching and Assessing Intercultural Communicative
Competence. Clevedon: Multilingual Matters, 1997. Print.

Calmbach, Marc, Peter M. Thomas, Inga Borchard, and Bodo B. Flaig. Wie ticken
Jugendliche? 2012: Lebenswelten von Jugendlichen im Alter von 14 bis 17 Jahren
in Deutschland. Bonn: Bundeszentrale für politische Bildung, 2012. Print.

Carney, Nat. “Blogging in Foreign Language Education.” Handbook of Research
on Web 2.0 and Second Language Learning. Ed. Michael Thomas. Hershey:
Information Science Reference, 2009. 292-312. Print.

Comart, Jesse. “Why Obama Needs Social Media to Win in 2012.” Social Media.
Mashable, 24 Oct. 2011. Web. 28 Feb. 2014.
<http://mashable.com/2011/10/24/obama-social-media-campaign>.

Council of Europe. Common European Framework of Reference for Languages:
Learning, Teaching, Assessment. Cambridge: Cambridge UP, 2002. Print.

Cutrim Schmid, Euline. “The Pedagogical Potential of Interactive Whiteboards
2.0.” Handbook of Research on Web 2.0 and Second Language Learning. Ed.
Michael Thomas. Hershey: Information Science Reference, 2009. 491-505. Print.

http://www.asjournal.org/58-2014/efl-learning-in-the-u-s-embassy-school-election-project-2012/#ref14
http://www.goanimate.com/
http://www.asjournal.org/58-2014/efl-learning-in-the-u-s-embassy-school-election-project-2012/#ref15
http://www.youtube.com/watch?v=OEXyZA78z2k&feature=youtu.be
http://www.asjournal.org/58-2014/efl-learning-in-the-u-s-embassy-school-election-project-2012/#ref16
http://youtu.be/UjhL8_8Vcj0
http://mashable.com/2011/10/24/obama-social-media-campaign/


24/28

Davies, Graham, Sue E. K. Otto, and Bernd Rüschoff. “Historical Perspectives on
CALL.” Contemporary Computer-Assisted Language Learning. Ed. Michael
Thomas, Hayo Reinders, and Mark Warschauer. London, New York: Bloomsbury
Academic, 2013. 19-38. Print.

Denzin, Norman K. The Research Act: A Theoretical Introduction to Sociological
Methods. 2nd ed. New York: McGraw-Hill, 1978. Print.

Dewey, John. Democracy and Education: An Introduction to the Philosophy of
Education. New York: Macmillan, 1916. Print.

Donath, Reinhard, and Uwe Klemm. “Sprachhandlungskompetenzen entwickeln in
multimedialen Lern- und Lebenswelten.” Englischunterricht: Grundlagen und
Methoden einer handlungsorientierten Unterrichtspraxis. Ed. Gerhard Bach and
Johannes-Peter Timm. 4th ed. Tübingen: Francke, 2009. 121-50. Print.

Dörnyei, Zoltán. Research Methods in Applied Linguistics: Quantitative,
Qualitative, and Mixed Methodologics. Oxford: Oxford UP, 2007. Print.

Ellermann, Carmen. “Halfway Around the World in 80 Clicks: Im Weblog mit einer
Partnerklasse diskutieren.” Der Fremdsprachliche Unterricht Englisch 96 (2008):
14-19. Print.

Ellis, Rod. Task-Based Language Learning and Teaching. 7th ed. Oxford: Oxford
UP, 2003. Print. Applied Linguistics.

—. Language Teaching Research and Language Pedagogy. Malden, MA: Wiley-
Blackwell, 2012. Print.

Fäcke, Christiane, Engelbert Thaler, and Martina Rost-Roth, eds.
Sprachausbildung, Bildung aus Sprachen, Sprachen bilden aus: Dokumentation
zum 25. Kongress für Fremdsprachendidaktik der Deutschen Gesellschaft für
Fremdsprachenforschung (DGFF) Augsburg, September 2013. Baltmannsweiler:
Schneider Hohengehren, forthcoming. Print.

Fuchs, Carolin, and Bill Snyder. “It’s Not Just the Tool: Pedagogy for Promoting
Collaboration and Community in Social Networking in CMC.” Social Networking for
Language Education. Ed. Marie-Noëlle Lamy and Katerina Zourou. Basingstoke:
Palgrave, 2013. 117–34. Print. New Language Learning and Teaching
Environments.

Gass, Susan M., and Alison Mackey. Data Elicitation for Second and Foreign
Language Research. Mahwah: Lawrence Erlbaum Associates, 2007. Print.

Hediger, Vinzenz. “YouTube and the Aesthetics of Political Accountability.” The
YouTube Reader. Ed. Pelle Snickars and Patrick Vonderau. Stockholm: National
Library of Sweden, 2009. 252-65. Print.



25/28

Johnson, R. Burke, Anthony J. Onwuegbuzie, and Lisa A. Turner. “Toward a
Definition of Mixed Methods Research.” Journal of Mixed Methods Research 1.2
(2007): 112-33. Print.

Jonassen, David H. “Objectivism versus Constructivism: Do We Need a New
Philosophical Paradigm?” Educational Technology Research and Development
39.3 (1991): 5-14. Print.

Kramsch, Claire J. Context and Culture in Language Teaching. Oxford: Oxford UP,
1993. Print.

Kumaravadivelu, B. “Learner Perceptions of Learning Tasks.” Tasks in Action:
Task-Based Language Education from a Classroom-Based Perspective. Ed. Kris
Van Den Branden, Koen van Gorp, and Machteld Verhelst. Newcastle: Cambridge
Scholars, 2007. 7-31. Print.

Landriscina, Franco. Simulation and Learning: A Model-Centered Approach. New
York: Springer, 2013. Print.

Legutke, Michael K. “Projekte und Szenarien.” Handbuch Fremdsprachendidaktik.
Ed. Wolfgang Hallet and Frank G. Königs. Seelze-Velber: Klett, 2010. 207-10.
Print.

—. “Lernertexte im handlungsorientierten Fremdsprachenunterricht.”
Handlungsorientierung im Fokus: Impulse und Perspektiven für den
Fremdsprachenunterricht im 21. Jahrhundert. Ed. Dagmar Abendroth-Timmer,
Daniela Elsner, Christiane Lütge, and Britta Viebrock. Frankfurt: Lang, 2009. 203-
16. Print.

Legutke, Michael K., and Howard Thomas. Process and Experience in the
Language Classroom. London, New York: Longman, 1991. Print. Applied
Linguistics and Language Study.

Levy, Michael. Computer-Assisted Language Learning: Context and
Conceptualization. Oxford: Oxford UP, 1997. Print.

Littlewood, William T. Communicative Language Teaching: An Introduction.
Cambridge: Cambridge UP, 1981. Print. Cambridge Language Teaching Library.

—. “Task-Based Learning of Grammar.” Teaching and Learning Update 1 (2000):
40-57. Print.

McBride, Kara. “Social-Networking Sites in Foreign Language Classes:
Opportunities for Re-Creation.” The Next Generation: Social Networking and
Online Collaboration in Foreign Language Learning. Ed. Lara Lomicka and Gillian
Lord. San Marcos: Computer Assisted Language Instruction Consortium
(CALICO), 2009. 35-58. Print. CALICO Monograph Series 8.



26/28

Medienpädagogischer Forschungsverbund Südwest (MPFS). JIM-Studie 2012:
Jugend, Information, (Multi-) Media. Basisuntersuchung zum Medienumgang 12-
bis 19-Jähriger. Stuttgart: MPF, Web. 2012. <http://www.mpfs.de/fileadmin/JIM-
pdf12/JIM2012_Endversion.pdf>.

Mork, Cathrine-Mette. “Using Twitter in EFL Education.” The Jalt CALL Journal 5.3
(2009): 41–56. Web. 1 July 2014.
<http://journal.jaltcall.org/articles/5_3_Mork.pdf>.

Morse, Janice M. “Approaches to Qualitative-Quantitative Methodological
Triangulation.” Nursing Research 40.2 (1991): 120-23. Print.

Müller-Hartmann, Andreas. “Fichtenschonung oder Urwald? Der forschende Blick
ins vernetzte fremdsprachliche Klassenzimmer – Wie Triangulation und
Interaktionsanalyse der Komplexität gerecht werden können.” Qualitative
Forschung im Bereich Fremdsprachen lehren und lernen. Ed. Andreas Müller-
Hartmann and Marita Schocker-von Ditfurth. Tübingen: Narr, 2001. 206-37. Print.
Giessener Beiträge zur Fremdsprachendidaktik.

Müller-Hartmann, Andreas, and Marita Schocker-von Ditfurth. Introduction to
English Language Teaching. Stuttgart: Klett, 2004. Print.

Netz, Gabi. “For Stonehenge Stone Circle Exit Here: Auf der Plattform lo-net² im
geschützten Raum bloggen.” Der Fremdsprachliche Unterricht Englisch 96 (2008):
26-28. Print.

O’Reilly, Tim. “What Is Web 2.0: Design Patterns and Business Models for the
Next Generation of Software.” O’Reilly. 30 Sept. 2005. Web. 1 July 2014.
<http://oreilly.com/web2/archive/what-is-web-20.html>.

Piepho, Hans-Eberhard. Kommunikative Kompetenz als übergeordnetes Lernziel
im Englischunterricht. Dornburg-Frickhofen: Frankonius, 1974. Print.

Raith, Thomas. “The Use of Weblogs in Language Education.” Handbook of
Research on Web 2.0 and Second Language Learning. Ed. Michael Thomas.
Hershey: Information Science Reference, 2009. 274–91. Print.

Richards, Keith, Stephen J. Ross, and Paul Seedhouse. Research Methods for
Applied Language Studies: An Advanced Resource Book for Students. New York:
Routledge, 2012. Print. Routledge Applied Linguistics.

Rösler, Dietmar. “Warum es sinnvoll ist, die Unhintergehbarkeit der Künstlichkeit
des Fremdsprachenunterrichts durch inhaltliche Selbstbestimmung der Lernenden
doch ein wenig zu hintergehen, und warum die Kompetenzdiskussion bei diesem
Hintergehungsversuch leider keine große Hilfe ist.” Fremdsprachenunterricht im
Spannungsfeld von Inhaltsorientierung und Kompetenzbestimmung:

http://http//www.mpfs.de/fileadmin/JIM-pdf12/JIM2012_Endversion.pdf
http://journal.jaltcall.org/articles/5_3_Mork.pdf
http://http//oreilly.com/web2/archive/what-is-web-20.html


27/28

Arbeitspapiere der 29. Frühjahrskonferenz zur Erforschung des
Fremdsprachenunterrichts. Ed. Karl-Richard Bausch et al. Tübingen: Narr, 2009.
169-75. Print. Giessener Beiträge zur Fremdsprachendidaktik.

—. “E-Learning und das Fremdsprachenlernen mit dem Internet.” Handbuch
Fremdsprachendidaktik. Ed. Wolfgang Hallet and Frank G. Königs. Seelze-Velber:
Klett, 2010. 285–89. Print.

—. “So echt wie möglich und/oder so tun als ob? Aufgaben im Kontext sich
verändernder Privatheitskonzepte.” Aufgaben 2.0. Konzepte, Materialien und
Methoden für das Fremdsprachenlehren und -lernen mit digitalen Medien. Ed.
Katrin Biebighäuser, Torben Schmidt, and Marja Zibelius. Tübingen: Narr, 2012.
91–117. Print. Giessener Beiträge zur Fremdsprachendidaktik.

Sander, Wolfgang. “Fächerübergreifende politische Bildung — Ansätze und
Perspektiven.” Handbuch Fächerübergreifender Unterricht in der politischen
Bildung. Ed. Carl Deichmann and Christian K. Tischner. Schwalbach:
Wochenschau, 2014. 15-26. Print.

Schmidt, Torben. “Mündliche Lernertexte auf der 2.0-Bühne: Mediale
Inszenierungen im Englischunterricht am Beispiel eines Schulpodcast-Projekts.”
Forum Sprache 1.1 (2009): 24-42. Print.

Stoller, Fredericka L. “Project Work: A Means to Promote Language and Content.”
Methodology in Language Teaching. An Anthology of Current Practice. Ed. Jack C.
Richards and Willy A. Renandya. Cambridge: Cambridge UP, 2002. 107-19. Print.

Sturm, Matthias, Trudy Kennell, Rob McBride, and Mike Kelly. “The Pedagogical
Implications of Web 2.0.” Handbook of Research on Web 2.0 and Second
Language Learning. Ed. Michael Thomas. Hershey: Information Science
Reference, 2009. 367-84. Print.

Thaler, Engelbert. “Internet-Videos: Fremdsprachenlernen für die YouTube-
Generation.” Praxis Fremdsprachenunterricht 8.1 (2008): 14-16. Print.

Travis, Pete, and Fiona Joseph. “Improving Learners’ Speaking Skills with
Podcasts.” Handbook of Research on Web 2.0 and Second Language Learning.
Ed. Michael Thomas. Hershey: Information Science Reference, 2009. 313-30.
Print.

Van den Branden, Kris. “Introduction: Task-Based Language Teaching in a
Nutshell.” Task-Based Language Education: From Theory to Practice. Ed. Kris Van
den Branden. Cambridge: Cambridge UP, 2006. 1-16. Print.

Wang, Shudong, and Neil Heffernan. “Mobile 2.0 and Mobile Language Learning.”
Handbook of Research on Web 2.0 and Second Language Learning. Ed. Michael
Thomas. Hershey: Information Science Reference, 2009. 472–90. Print.



28/28

Warschauer, Mark. “Computer-Assisted Language Learning: An Introduction.”
Multimedia Language Teaching. Ed. Sandra Fotos. Tokyo: Logos International,
1996. 3-20. Print.

All URLs were last accessed on February 28, 2014.

Authors

Joannis Kaliampos is a research assistant and PhD candidate in TEFL at
Leuphana University Lüneburg. His fields of research include task-based language
learning, learning with digital media, and American studies in the EFL classroom.
In the 2010/11 academic year he received a Fulbright scholarship for teaching
German at the University of Arkansas, Fort Smith, where he also coordinated the
university’s German language program. Together with the U.S. Embassy School
Election Project 2012 team he was awarded the 2013 Hans-Eberhard Piepho-
Prize for innovative communicative EFL teaching.

Torben Schmidt holds a doctoral degree in TEFL (Goethe University Frankfurt,
Germany, 2007). He has been working as a Professor of English Didactics at the
Institute of English Studies at Leuphana University in Lüneburg, Germany (since
2011). His fields of research are Computer Assisted Language Learning, Project
Work and Drama in Education. Together with the U.S. Embassy School Election
Project 2012 team he was awarded the 2013 Hans-Eberhard Piepho-Prize for
innovative communicative EFL teaching.

Suggested Citation

Kaliampos, Joannis and Torben Schmidt. “Web 2.0 Tasks in Action: EFL Learning
in the U.S. Embassy School Election Project 2012.” American Studies Journal 58
(2014). Web. 26 Feb. 2022. DOI 10.18422/58-04.
 

 
This work is licensed under a Creative Commons Attribution-ShareAlike 3.0
Unported License.

http://creativecommons.org/licenses/by-sa/3.0/
http://creativecommons.org/licenses/by-sa/3.0/

